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ABSTRACT 

This paper describes a program featuring integrated 
course sequences and continuous teaching experience that prepares 
teachers who can create a variety of learning environments that 
provide meaningful movement experiences for grades K-12,. The 2-year 
program sequence includes the following elements: (a) selective 
admissions and retention procedure, (b) individual assessment, (<;) 
seminar and field experience/internship, and (d) human kinetics 
theory and application, close articulation of program elements is 
assured by team teaching and open comaunication between faculty and 
students. Immediate application of theory is possible in the 
concurrent field experience, and frequent evaluation by all involved 
provides feedback for continuing refinement of the program. 
(Author) 



ERIC 



i 



Case Study: Focus on Personal/Professional 
Preparation in Physical Education 



A description of the undergraduate Professional Physical 
Education Program^ College of Education, University of South 
Florida, Tampa, Florida, 



us OEPARTMENTOF HEAITH. 
EDUCATION A WELFARE 
NATIONAL INSTITUTE OF 
EDUCATION 

Tmi*. OOCv/VrM^ HA^ BttN REPWO 
DV'ffD txACTiV AS WECEivEO r rqv 
TMi Pt «'.0N OW CRGANi/ATiON OeiGiN 
A'-NG ^ PONTSO^ vi£ ^ OR OP'N'CNS 
S'ATfcD 00 NO' NfCfcSSA«'i.V REPWF 
SEN'0*« r ^^NA'iONAl fN<.^"u'f 0» 
f Dv.r A • ON PUS" 'ON ow POi '( V 



Submitted by Dr. Hubert A. Hoffman, Program Director, in 
consultation with the faculty for consideration for the Distinguished 
Achievement Award of the American Association of Colleges for 
Teacher Education 



Dr. Hubert A. Hoffman Dr. Roger ft. Wilk 

Program Director Dean 

Professional Physical College of Education 
Education and Health 



Focus on Personal/Professional Preparation 
in Physical Education 

Summary 

In 1966 the professional physical education faculty. Univer- 
sity of South Florida, rejected the notion that a series of 
independent courses followed by an internship was appropriate 
professional training. A new program with a unique process ori- 
entation featuring integrated course sequences and continuous 
teaching experience ^A^as devised and implemented. 

The innovative two-year program sequence includes the inter- 
related elements of individual assessment, seminar and field ex- 
perience/internship and human kinetics-theory and application. 
Close articulation of program elements is assured by team teaching 
and open communication on the part of both faculty and students. 
Immediate application of theory is possible in the concurrent field 
experience. Frequent evaluation by all involved provides feedback 
for continuing refinement of the program. 

The most recently developed feature of the program is the 
selective admissions and retention procedure. This process perhaps 
characterizes the entire program in which a major focus is on the 
"becoming" teacher as a person. Once selected on the basis of 
collected personal data, discussion and interviews, each admitted 
student's progress is carefully monitored with individual counseling 
and frequent faculty discussion. A very dedicated faculty contributes 
to a style of work so rarely found in other universities as evidenced 
by no faculty turn-over in the past eight years. 

The primary purpose of the program is to prepare teachers who 
can create a variety of learning environments providing meanin/^ful 
movement experiences for Kindergarten through twelfth grade. Knovjl- 
edge, sensitivity, and understanding are paramount with strong 
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-2- 



emphasis on flexibility and openness as it is recognized that 
today's knowledge may not be appropriate for tomorrow's needs. 



Focus on Personal/Professional Preparation 
in Physical Education 

Description and Development of the Program 
During the I966-67 academic year, the professional physical 
education faculty. College of Education, University of South Florida, 
discarded its entire professional program. The faculty rejected 
the notion that a series of independent coui i followed by a 
student-teaching experience constituted a "p?. ^ram" of professional 
training. In replacement, a new program whl 1 featured an inte- 
grated course sequence and continuous field work/internship was 
designed. The program was implemented in I967 end has been 
refined each year since. 

While discussing the design of a new teacher education program, 
the faculty identified basic assumptions regarding the nature of 
students, learning, teaching, and subject matter. These basic 
assumptions guided the program development and resulted in a design 
with a unique process emphasis. This emphasis is reflected in the 
structure of the program elements and in the modeling behavior of 
the faculty. Initially, three elements were defined as the primary 
components of the professional program. A fourth element emerged 
later. These elements are: 

1. Student Selective Admissions and Retention 

2. Individual Assessment 

3. Seminar and Field Experience/Internship 

4. Human Kinetics - Applied Human Kinetics 

The reader should recognize that while each program element can 
be viewed independently, all elements are inter-related. To assure 
that all elements are working harmoniously, the faculty team working 
with the same students meet periodically throughout the year. This 

o 

ERIC 



-2- 

is a distinguishing feature of the faculty and allows close artic- 
ulation of program elements. 

Selective Admissions and Retention . This was the last element to 
be developed. Each September, seventy students are admitted to 
the Junior class. All applicants spend one full day on the Univer- 
sity of South Florida campus participating in the selection pro- 
cedure. They complete two personal inventories, and participate 
in a small group discussion observed by two faculty members who 
then together interview and rate each applicant. These data, 
together with their Grade Point Average, are used in an experimen- 
tally derived formula that yields one weighted score. The highest 
scoring seventy students are admitted. 

On the same day the admission data are collected, a number of 
activities take place designed to assist the applicants in under- 
standing the program. A videotape describing the program is shown 
and a faculty member is available to answer questions. Later, 
applicants go on a field trip to near-by elementary schools to see 
the program in action and th=n have lunch and time to discuss the 
program with senior majors. As a result of this orientation phase 
of the selective admissions process, some students decided each 
year not to enter the program. 

Once a student is admitted his or her progress is monitored 
carefully through faculty counseling and student f elf-assessment . 
Junior and senior program faculty meet each quarter for the purpose 
of identifying those students who are not progressing well. These 
students receive written notification of steps they need to take to 
regain satisfactory program status. In other cases, students are 
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counseled out of the program, or dismissed for failing to remediate 
problems previously identified. 

Individual Assessment . Individual Assessment constitutes a formal 
course only in the first quarter of the professional program sequence. 
However, assessment continues on a personal basis throughout the two- 
year program. The main emphasis is on student self-assessment, 
self -understanding, and personal program planning as related to 
becoming s physical educator. The genoral areas of professional 
values, attitudes related to teachinr- otor ability and physical 
fitness are assessed. 

As assessment occurs, the student evaluates the data, designs 
a personal profile, and with faculty guidance develops a functional 
program for personal development. The students revise their pro- 
files and programs as periodic re-assessment data reflect growth 
and changes in personal needs. 

Seminar and Field Experience/Internship . Seminar and Field Expe- 
rience or Internship is a continuous sequence spanning the Junior 
and senior years. This sequence integrates theory and practice by 
providing almost daily teaching experiences with students in ele- 
mentary and secondary public schools. These experiences are 
supported and enhanced by v/eekly seminars on campus held by the 
professor who has observed them all week at the school. 

The teaching experiences are primarily child-centered and 
focus on the relationship between teaching behavior and the develop- 
ment of the child in the psycho-raotor, social/emotional and cognitive 
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areas. Students learn to plan for personalized teaching, employ 
various teaching methods, enhance student motivation, and to per- 
ceive teaching as a humanistic rather than subject matter endeavor. 

Human Kinetics and Applied Human Kinetics . Human Kinetics and 
Applied Human Kinetics comprise a sequence of courses that extend 
over the entire six quarters of the program. The major thrust of 
this learning sequence is to help the student develop an understanding 
of the scientific basis of human movement and the ability to apply 
this knowledge in teaching. Ihe course arrangement allows fcr inter- 
relating activity and scientific theory that are traditionally 
taught separately. Knowledges from anatomy, physiology, kinesiology, 
and motor learning are integrated and applied directly to analyzing 
and teaching specific movement sKills. Considerable emphasis is 
placed on designing and conducting appropriate movement experiences 
for children in the areas of perceptual motor development, movement 
education, aance and related sports activities. 

Objectives 

The aim of the program is the development of teachers: 

who are secure with them.selves and with others, 

who can create and personalize experiences in movement, 

who are critical thinkers and problem solvers, 

who are open, flexible, and honest, and 

who are knowledgeable physical educators. 

To achieve the above, great stress is placed on the process by 

which the faculty works with students to facilitate their personal/ 

professional growth in addition to helping them acquire the technical 

skills of teaching. 
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Personnel Involved 
There is no doubt that this program works so well because of 
the strength of the faculty. From the time the program was designed, 
until this day, recruitment of faculty has been based on the desire 
of professors to make a significant contribution to undergraduate 
teacher education. Since 1966-67 when the program was designed, 
there has been no faculty turn-over. Many of the faculty are actively 
recruited by other universities, but all usually recognize that the 
philosophical process approach and style of work in this program is 
not generally found in most others. The two-year field-based program 
with close student-faculty interaction yields observable behavior 
changes that stimulate faculty to continue their efforts. 

Budget 

The only budget directly controlled by the program faculty is 
the expense budget, .'^his ir. currently $1,800. and is used primarily 
for office supplies, telephone calls, equipment to support instruction, 
and for program management. All other professional needs are ser- 
viced by the College of Education. 

Contribution to the Improvement 
of Teacher Education 

The professional physical education program contributes in three 

signficant ways to the improvement of teacher education. First, the 

focus on the personal as well as the professional development of 

students is a major contribution. Today, there is great emphasis 

on measurable knowledge and technical skills in teacher education. 

Yet, we know that the human demensions of the teacher are equally as 

important as the technical skills in the ways they affect teacher 

behavior, 
o 
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Secondly, this program is a model of integrated learning ex- 
periences. There are no narrow, piecemeal courses. The integrated 
learning sequences are task oriented and all sequences are inter- 
related. 

Third, the selective admissions and retention process is working. 
This effort and the research associated with the process should con- 
tribute to the professionalization of colleges of education. 

Each contribution is singularly important. However, in com- 
bination, the three primary contributions provide another unique 
model for teacher education. 

Evaluation 

Faculty and students formally evaluate experiences at the end 
of each quarter. Informal evaluation is even more frequent as 
students consult with individual faculty and the program director 
regarding their perceptions of the quality of program instruction. 

Each year, program curriculum evaluations are completed. This 
process generally t^kes place in the spring so that program revisions, 
if warranted, can be m.ade the next fall. Public school teachers 
and supervisors are invited to participate in program evaluation. 
In some years, attempts are made via mail surveys to evaluate the 
program. Program graduates, principals, and physical education 
supervisors have participated in these studies. 

Generally, evaluation results support the primary program 
elements. Better ways of impleiucntation are suggested and have been 
incorporated. Most employers view the graduates as well prepared, 
enthusiastic, self-confident, committed to teaching, and student- 
oriented . 
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and Recreation arti'cle, 

3. Selective Admissions Research Report 



ERIC 



(Revised 197?) 



^^^^ 



PROF'IISSION/IL PHYSICAL EDUCATION 
UNIVERSITY OF SOUTH FLORIDA 



PROGRAM DESCRIPTION 



ERIC 



INTRODUCTION 



The following guide is designed to familiarize 5^ou 
with the important and unique aspects of the professional 
physical education program at the University of South 
Florida. It is of extreme importance that you study this 
information so that you coirpletely understand the con- 
cepts of this teacher preparation program before making 
a decision to apply for admission. 

The Department encourages the applications of ethnic 
minority and i;omen students. 



1. 



IMPORTANT PROGRAM Fr'VTURES 



The emphasis of the professional physical education program is 
first and foremost on the preparation of quality teachers of physical 
eaucatlon. This means that the greater part of your two years as a 
major v:ill he devoted to acquiring expertise in teaching physical edu- 
cation classes. Upon graduation you will be certified to teach physi- 
cal education in grades kindergarten through twelve. Tlie procmin does 
not prepare recreation or health specialists and is able to offer only 
a limited number of elective coaching courses. 

The design and structure of the program s unique in that the 
physical education majors teach public school students throughout the 
program in a concinuous internship teaching expeiience. These teach- 
ing experiences are constantly related to associated leai-nings in on- 
campus seminars, labs, and theory course sequences. Due to this uni- 
cue program design, students* time is committed to the program from 
8:00 a.m. to 3:00 p.m. daily, severely limiting opportunities for off- 
carapus employment during the regular academic year. Therefore, be- 
fore considering application, you should make certain tliat you will 
be able to devote sufficient time and effort to the program. 



Program Admission 

Students v;ho qualify for College of Education upper division 
study at the time of registration and who will have completed 90 
quarter or SO semester hours, including all general distribution re- 
quirements, are eligible to apply for a dmission . (Exception: With 
faculty approval it may~ be posslble~Tor you to enter the program with 
90 quarter hours witTT^eTTciencies in certain basic requirements. If 
this is the caae, you should understand that all deficiencies must be 
made up before graduation - and in order to do this, you may have to 
register for overload credits or perhaps attend extra quarters.) 

All prospective students , whether currently enrolled at the Uni- 
versiTy'of South Florida, transfer students from other four-year uni- 
versities or from junior colleges, must apply for admission to the 

$ rogram . See page 8 for application form. In order to be considered 
^or aamission to the program, students must apply and participate in 
a selective admission procedure. Students are admitted to the program 
only in the Pall Quarter (Quarter I) of each year. Students must 
enroll as full-time students in Quarter I and maintain that status 
continuously throughout the basic six quarter learning experience 
sequence. (See Master Schedule) 

As a rule, professional physical education courses are not 
offered during the summer quarter;, (Quarter IV), 
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Gcific Information C oncenin,--; f-c Pro.^rn.'r 



X-rhat is the major coal of 
this program? 



Uhat are the requirements 
ror entrance? 



^•rhat is "Selective Admission"? 



Vlhen can one enroll? 



X^hat are tiie r,raduation re- 
quirements? 



Are professional ph-'sical 
education courses offered 
durin-s the Summer Quarter? 
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The ma.ior noal of the physical edu- 
cation teacher preparation program 
is to prepare teachers v/ho are ca- 
pable of planning^ conducting, and 
evaluating movement experiences for 
students from kindergarten to the 
tvrelfth srade. To accomplish this 
goal, the program provides learnin/7 
experiences based both on-campus and 
in the public schools continususly 
throughout the six quarters of study. 

The professional preparation program 
in physical education is an upper- 
division (junior and senior year)^ 
bachelor's degree area of study within 
the College of Education. Students 
with at least 90 quarter hours, or 
50 semester hours are eligible to 
apply for program admission. (See 
exception, page 1) 

At present, the Department follows a 
selective admission procedure which 
is described in detail on page 9 
of this handbook. 

Studentn who are accepted in the 
Drogram may begin their program of 
study only in the Fall Quarte>' of 
each year. The sequential pattern 
and integration of course work pre- 
vents entry into the program at any 
other time during the academic year. 

During both junior and senior years, 
the student must continuously and 
satisfactorily complete Quarters 
I, II, and III. In some courses if 
a student receives an incomplete, or 
failing grade within the course se- 
quence, he/she may have to wait until 
the course is next offered at a re- 
gularly scheduled time before attempt- 
ing the course again. (See program 
outline on page 4. ) 

During the Suniiner Quarter (IV), the 
only required professional physical 
education course offered is First Aid 
(EDP 255). Students may attend dur- 
ing the Summer Quarter to meet gene- 
ral distribution, or College of Edu- 
cation requirements, or take elective 
courses within the total University's 
offerings, or pursue a second teach- 
ing certification area. 



t 



How mny couro^^s can be 
transferred from other 



Is it possible to hold a 
part-tix-ie position and meet 
the demands of the physical 
education program? 



Anything else? 



3. 

Professional physical education 
courses taken for credit at other 
universities, will not be counted 
for completion ol program recuire- 
nents, with the exception of faculty 
approval for First Aid and Aquatics. 
Other physical education courses will 
count as elective hours. Both trans- 
fer students and on-campus continu- 
ing students must be approved for 
program admission hy the selective 
admissions committee and initially 
enroll in the program during Quarter 
I of the next academic year. 

The time demanas of the physical 
education courses and field experi- 
ences, curriculum requirements of 
the- College of Education, plus study 
time, severely limit opportunities 
for majors to work during full-time 
enrollment. 

Having access to a car for transpor- 
tation between campus and school for 
field experience is helpful, but 
not necessary. 



The followin:-: information concerns specific course sequences 
in which you i^ill be involved if you are accepted into the program. 
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MASTER SCHEDULE FOK P^OFESGIONAL PliSPARA'TION HT PHYSICAL EDUCATION 



THE UMIVSRSITY OF SOUTH FLO:^vIDA 
Junior Ye?.,r 

Qiiarter I Q.uarcer Hoir/r, 



'uarter II 



Qaart<vr III 



v Li.urt'^-r II 



•^.May be taken during other quarters. 
(Continued on next pace) 
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EDP 311 Seminar and Field Exi?erience in Ph;^'sical 5 
Education 

EDP 312 Hiiinan Kinetics I 6 

EDP 31^ In-..^.ividual Assessr.ent 2 

*EDP 30[r. !Iu.Tian Development and Learning 



17 



EDP 321 Seminar and Field E:<perience in 5 

Physical Education 

EDP 3?2 iruman Kinetics II • 6 

*EDF 3"T Social Foundations of Education h 



15 



FD? '^>31 ocnina? and Incernshin 5. 
F:)? 33?^ }'u:nan Kinetics III 5 



16-1 J 



Senior Year 

O. uar'^.rr I 

FDP ^.11 Seminar and Field Experience 5 

ED? 4l? ..:;plied Hu:nan Kinetics - 

•=^EDC -rOl Curriculum and Instruction '3 

^Elective 3 3-4 



17-19 



EDP '-'21 Seminar and Internship 5 
FDP ArpllG'j Hunan Kinetics 

Elect iv'-G 5-9 



15-18 



Quarter III 



i/.arc'^r Hours 



EDP 431 Seminar and Internship ^ 

EDP 432 Applie-1 Hunan Kinetics ^ 

*Electives 3-9 

^May be talcen during other quarters. 11-13 

Additional Require-'i Courses; 



EDP 255 First Aid 
ED? 3o5 Aquatics 

1 elective in the College of Education (outside of 
Physical Education) 



COURSE SEQUENCE DESCRIPTIONS 

Human Kinetics and Applied Human Kinetics 
ED? 312, 222, 33^ > 41^3 ^^3g 



Hu.-nan Kinetics and Applied Human Kinetics comprise a sequence 
courses that extend over the entire six quarters of the program. 



The 



r.ajor thrust of this learnin,^ sequence is to help the stu- 
dent 1e\'-elop an understanding of the scientific basis of human move- 
r;:ent and the ability to apply this knowledge in teaching. The course 
sequence is designed to comply vilth the general program philosophy 
that the student should be provided vrith continuing opportunities to 
use theoretical concepts in realistic situations. The course arrange- 
ment allows for inter-relating activity and scientific theory courses 
that are traditionally taught separately. Knovrledges from anatomy, 
physiology, kinesiology, and motor learning are integrated and applied 
directly to analyzing and teaching specific movement skills. Con- 
siderable emphasis is placed on designing and conducting appropriate 
movement experiences for children in the areas of perceptual motor 
'levelopnent, movement education, dance and related sports activities. 
Another major focus in this area of study is the development of a 
scientific approach to solving problems in teaching, evaluating nev; 
teaching techniques, instruments and .-.lethods, as vrell as assessing 
the present practices in physical education in light of changing so- 
cietal expectations. 



This sequence 
in courses in: 

Anatomy 
Physiology 
Physiology of 
Kinesloloj- 



is concerned with the subject matter usually found 



Erercise 



Movement Education 
Rhythms and Dance 
Methods of Teaching 
Individual and Team Sports 
Physical Fitness Progra:mning 
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SeiTiinar and Field llxperioncG or Internship in Physical E'^ucation 

EPF 311. 321, 331 > 411, 421, 431 



oemlnar anJ Field Experience or Internship is a six course ce- 
quence spanning the junior and senior years « This sequence inte- 
;:^ratec. tiioory anvl practice "by providing; almost daily teaching experi- 
onces vrith students in public schools which are supported and en- 
haiiced by weehl'.' seminars on campus. 

9cnerally, students spend the three quarters of che .junior year 
in the elementary schools and the three quarters of the senior year 
in the. r^e^ondary schoolo. Tliese experiences focus primarily'" upon 
children and includes examination of the ;Miysical, mental, social, 
and e.notional development of children related to teacher benavior. 
Students learn to develop unit and lesson plans, employ various 
metho'.'.G of teachin^j use motivational techniques, and to teach humanis 
tically. 



The Seminar an'^ Field Experience or Internship sequence is 
concerned vrith subject matter usually found in courses such as: 



urlen^ Teachmr, 
Methods of Teaching 
Tests anti lieasurements 
History and P'^dlosophy 
of Physical Education 



Organization and Administration 
Curriculum 

Principles of Physical Education 
Internsliip 



Individual Assessment 



EPF 314 



Individual Assessment is seen as an important aspect of the 
physical education teacher preparation program. Individual Assess- 
;.iont constitutes a formal course only Jn the first quarter of the 
professional program sequence. However, assessment continues on a 
personal basis ti^roushout the two year program. The main emphasis 
is on student self-assessment , self-understanding, and personal prog- 
ra;n planning as related 'co becoming a physical educator. 

A second emphasis is on the analysis and understanding of test- 
in"; proced..reSj the use of testing instruments, the effectiveness of 
tests J and the evaluation process resulting from test information. 

Asses'jrnent occurs within these general areas: 

Professional values 

A tti-f^-urles related to teachin-;?; 

Kotor ability 

Physical fitness 

As assess.iient occurs, the student evaluates the data, designs 
n personal profile and vrith faculty guidance, f^'evelops a functional 
prO'-^ram for personal development. The students revise their pro- 
files and programs as periodic re-assessment data reflect ^J^owth and 
chan-',es in personal needs. 



7. 



A^D lication I'l-jjcc-aire 

Step "by step procedures for naking an application to the Pro- 
fessional Pliysical Education Deparument at the Universitv^ of South 
Florida. 

1. Incuire about che program. Study the enclosed naterial. 

2 . Transfer Student Univ. of South Florida Stu dnnt 

Apply for admission to the ^-^oti^y the Professional Physical 

Universit--. Indicate Physical Education Department t:hat you 
Educa-cion as your major. wish to apply for admission to 

the program. (PFD ^OS) 

3. Complete Application for Ai'nission Form e.nd return by April 1 . 

h. Participate in Selective Admissions Procedure for: 

Students ReGiding-out of Florida or Students Residing in Florida 

At Desifpnated Time 
April - June 

5. notification of Selective Admission Decision 



The follovjin;^ communication informaticn may bo helpful: 

Office 01 A i.mi scions Professional P/iVSical Education 

ADI-'I l30 Program - Chairman 

University of South Florida PED 214e 

Tampa J Florida 33^20 Universitv of South Florida 

(313) 97^--2;o7 Ta.npa, Florida 33620 

^ (813) 97-^-2360 



MOTE: Any application is for the current year only. If the appli- 
cant is selected for admission and declines admission, he/she must 
reapply for any subsequent year. 
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(PLEASE PRINT) 8. 

Application :ror Admission 
to 'ChQ 



Professional Physical Education Program 



Name 



I-ast First Middle "sTsT? 

Present Address 

^street j ~ 



(city) (state) (zip) 

Effective until U\V>^^^ 

(inonth/day/year) ^QV'i '^'^^ 



Pfirmanent.. Adxires s 



(street) 



(city) (state) (zip) 

Present Telephone Pernianent Telephone 

Colleges or Junior Colleges attended: 
1 . rfane 



rt>, aress 



Dates Avtended 
2, Name 



Address 



Dates Attended 

Other: Check here (List on bad: of this page) 

For students resldi.n - outside che State of Florida at the time of 

" le year oi^ appii- 

we should request 



ror suuaen-cs res^gj.n - outside che State of Floridi 

selective_ a:lmisaions procedures ( Apra^June of tne year ot' aibpli- 
cation;: Please list tijree references from whom m 



letters ol r e c oni.ienda t ion. 
1 . Na.Tie 



Address 
2. ?;a.Tie 



Address 
3 . I -ame 



Address 

o — — 

E^TTINUED ON REVERSE SIDE 



I ar.i reoues'-.inr. that I be considered for acuiission 'co the Profes- 
sional Physical Education Program the University of SoutJi Florida. 



I certify that I have received and read the Professional P:;ysical 
Education Handbook, (revised i;73). I ^-'^ aware o_' the Selective 
A'-'inissionf^ Procedure, prosran entry date, necessity for continuous 
enrollment during both junior and senior ^^ears, and recognize ohe 
demands and limitations of the prot^ram as described. I should be 

considere:' for admission as an: In-state Out of state 

student . 

During ^.he April-June period, I m-iy be contacted at: 



(Complete addrcc3j 

/ 



(31rnature) (Date) 



RETURN THIS fori: VJITIi A POSTMRK NO LATER THAN 



IMPORTAIJT: THIS APPLICATION IS FOR CURRENT SCHOOL YEAR ONLY. 



9. 

8F,LivOTiVK y\nMTSSTON ri:uCLDUi^E 

In an effort to maintain a quality professional preparation phys- 
ical education program, the Department of Prof f^pRionnl Physical Educa- 
tion and Health Science be^^an ^ selective adminsions procedure in 1971. 
This procedure was initiated in response to increasing enrollments 
that exceeded the resources necessary for a quality progrnm for studpuf:? 
The following is a bri'^f description of the selective admissions 
procedure. 

Students residing in the State of Florida at the time of the ^el- 
ective admissions procedure (April-June) follow one procedure and Ftu- 
dents residinr:. out of the State of Florida at this time follow another 
procedure . 

Procedure for students residing within the St at e of Flo r ida at selectiv ■ 
admissions tim'e^ 

Students will be required to spend o full day on campus (8:00 a.m. 
to 5:00 p.m.). This time will be ured in the. following way: 

Collect Written Deta 

Vievj Slide-type Description of PrOfTram 
Meet n.nd Discuss Program with Faculty 
Visit Public Schools with Physical E^'ucation Majorn to 
see Program ''in action' . 

Lunch with Major Students 

Small Group Discussion 

Pf^rsonal Interview v;ith two Faculty Members 

The orient&tion period allows students the opportunity to decide 
if they want to enter the program anc; meet program requirements. The 
small group discussion and personal interview afford the faculty the 
opportunity to assess those characteristics identified in the liter- 
ature as significant in becor.ing a teacher. 

Procedure for students residing out of the State of Florida at solective 
•admissions time . 

Each student will send the names and addresses of three (3) person; 
who can recommend him for teaching to the Department of Professional 
Physical :rducation and Hraltii Science. The l":epartment v;ill vjrite to 
theso persons asking for letters of recommendation and asking each to 
complete a rating list tc assess personal characteristics identified 
as those significant in becoming a teacher. In addition, students v;ill 
comi'lete two written scales and submit his third semester or fourth 
quarter G.dde Point Average, 

Final Seloction 

Adraipsion to the Program is based on the sum of weighted scores 
derived from; the interviev; or re ting list, two written scales, and 
Grade Point Average. The highest scoring students will be notified of 
their acceptance and the others will be notified that they have not 
boen admitted to this program. Sixty- three (63) legal Florida resident.' 
may be attending school outside of Florida) vrill be admitted and seven 
7) non-residents of Florida (may be attending school in Florida) will 
be admitted to the program. 

Notification v/ill be made as soon as possible after all candidates 
have b-^en con.'^idered. It is anticipated that by June 15th, all student r 
-J*M be notified. 
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The Professional Physical Education Proffrom has utilized a selective 
actcisaions procedure for accepting students majoring in physical education 
since 1971. A previous report presented tie rationale for selecting students 
and explained the procedures for orientation, interviewing, and rating of 
applicGuats • 

The selection of students for admission to the Professional Physical 
Education Program was "based on on interview rating score. The ratings wero 
desienod by the program faculty to assess the traits identified as needed by 
students to be successful in the physical education teacher preparation prograia. 

To this date, three classes have been adrdtted on a selective basis. 
Respectively, these uere the graduating class of 1973, admitted in 1971; cxirrent 
senior class admitted in 1972; and the present Junior class admitted in 1973. 
The Professional Phjr'sical Education Program has benefited from three years 
of experience in designing and improvine not only the selective admissions 
interview rating procedure, but also the accompanying on-campus and public 
school visits and program orientation. 

^ During the selective admissions procedure of 19T3 data were collected in 
an atteiJ5>t to establish the reliability and validity of the procedure and to 
determine if the utilization of additio..al measurements would improve the 
procedures. The following sections report the results of this study. 

Overview of the Research Study 

This project was designed to study several areas of concern regarding 
the selective admissions process. The study was designed to determine: 

1. The reliability of the pre-selection Interview ratings, 

2. The validity and predictive ability of the pre-selection interview ratings, 

3. The possibility that an alternative selective admission procedure 
having greater predictive power than the pre-selection interview 
rating alone could be developed. 



To answer these questions a research study was designed. SuTL>Jects in this 
study consisted of three groups. Group I included students (H=36) completing 
the last quarter of their senior year who had been admitted in September, 1971. 
Group II consisted of students (N=48) admitted to the program in September, 1972 
and at the time of the data collection were completing the third quarter of 
their Junior year. Group III included all applicants (N=81i) for admission 
to the Professional Physical Education Program in September, 1973. 

The following definitions are used in this •'tudy: 

1. Pre-selection interview rating.- the total score on the six 
categories of the pre-selection interview rating for Groups I, 
II, and III. 

2. Performance rating - the total score for the ratings of Group I 

at the end of the senior year and Group II at the end of the Junior 
year for the six pre-selection interview traits and seven categories 
concerned with professional teaching performance. 
Each subject (Group I, II, and III) completed the same set of standardized 
test materials. A pre-selection intervievr rating was compiled lor each 
subject by two faculty menbsrs. The pre-selection interview ratings for the 
suibjects in Group I were completed in 1971, Group II in 1972, and Group III 
in 1973. All subjects completed the standardized tests under similar con- 
ditions during the period of time from lisnf to June, 1973. The standardized 
tests included: 

Self-Description Inventory 

Torrance Test of Creative Thinking x^th V/ords 

Tcrnessce Self-Concept .Scale 

Inventory of Attitude Toward Physical Activity 

The applicants. Group III, completed two questionnaires. One was 

completed on campus on the day of the orientation-intervtUw visit and 

Q a second aooDymous response was returned by moil one week later. 
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During May 15 to June 15, 1973, the subjects in Groups I and II were 
rated usin^ the pre-selection interview rating form and a perfornance rating 
fora. At this time the subjects in Group II were completing their senior 
year and the subjects in Group II were completing their Junior year in the 
Professional Physical Education Program. Ihese ratings were made by 
program faculty members for students whom they had taught in a professional 
physical education course or internship/field experience. An average of 
five faculty members rated each student. 
Sumiary of Results 

The results of the research study are presented in answer to the follcwins 
questions : 

1. Does the interview; rating instrument display validity? 

A .96 coefficient of correlation was found between the two sections 
of the Junior-Senior ratings. The first section of the rating scale 
covered personal-social skills and the second sectior '»overed skills 
related to teaching physical education. 

2. How reliable are the independent scores of faciaty in the interview 
rating process? 

Hie inter-rater reliability of interview ratings based on the 
correlation between scores independently arrived at by faculty members 
was : 

.53 between thvj scores of the two raters 

.72 between one raember of the interviewing pair and the 

composite score, arA 
.86 between the other nember of the interviewing pair 

and the composite score, 

3. To what degree are the traits identified in the pre-selection rating 
form related? 

Hie correlations among the scores* on the six items on the 



ERIC 



pre-selection interview ratings for the subjects in Groups 
I and XI, ranged froc .70 to .86. 

The correlations among the scores on the six pre-selection items 
after one or two yeeurs in the selection program ranged from .37 
to .78. 

Examination of the intercorrelations indicates that all of the subscores 
on the pre-selection interview rating are highly inter-correlated, 
while the inter-correlations for the second rating for Groups I and 
II are lower. The high inter-correlations in the pre-selection inter- 
view ratings may he interpreted as evidence of internal consistency, 
or they uay be viewed as the extent to which an overall "halo" 
effect is operating. The pre-admission interview ratings are based 
on a comparatively short observation period and may simply reflect 
a general, overall impression. The second ratings are better dif- 
ferentiated, since the faculty raters have had either 1 or 2 years 
to observe the students. 

k. How effective were the interview ratings in predicting demonstrated 
performance upon the completion of the Junior year. 
The correlation between the pre-selection interview scores of students 
after one year in the program was .26. Since these students had been 
explicitly selected on the basis of the interview-ratings, it was 
necessary to correct the correlation for attenuation. This 
correction increased the .26 correlation to .^3. 

5. Kow effective were the interview ratings in predicting demonstrated 
performarice upon completion of the senior year? 

For Group I, 1971, the correlation between the pre-selection interview 
scores with the faculty rating of these students after two years in 
the program was negligible, .03, even after the correction for 
attenuation was applied. 

o 
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6. iniat is the best coiabination of interview score, standardized test 
scores and grade point average for selecting students who will 
succeed in the program? 

Stepwise multiple regression analj^ses was used to establish the 
amount of variance in the performance criteria which was accounted 
for be selected variables. The results are shoxm helm-. 



TABLE I. 


*IULTIPLE CORBELATIONS MD ^2 FOR SELECTED VARIABLES 






For Groups I and II ^-8h 




Variable 


Multiple R 


3^ 



Pre-selection rating total 
G.P.A. 

Tennessee Self-Concept, Beha\'ior 
Self-Description Inventory, total 
Tennessee Self-Concept, Self-Criticisn 
Constant = 23.^1 

Utilization of the interview rating total score alone produced a 
Multiple R of .1+3, however, with the addition of the seventh quarter 
Grade Point Average, Tennessee Self-Concept-Behavior Scale, Self- 
Description Inventory, and Tennessee Self-Concept-Self-Criticism 
Scale the Multiple R was increased to ,6k, 
7. What were the attitudes of the student applicants (Group III) 
regarding the selective admissions procedures? 
Tlie tabulation of the questionnaires revealed that the applicants 
for admission to the program in 1973 held the admission procedure in 
bi£ii regard. 

It was found that 89 percent of the applicants thought that selective 
admission to the program was necessary. The selective admissions 
procedure was though to be objective by 86 percent of the applicants. 
The results of the anonymous questionnaire addressing the same ques- 



.53 
.61 
.62 

.6h 



.18 
.20 

.37 
.38 
.Ul 
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' tions were siicilar. In this case 90 percent thought the selective 
admissions procedure vas needed and 83 percent thought it was objective, 
subtly less than half {kk%) of the applicants would continue to 
pursue their interest in physical education at another university 
if not admitted to the program, while slightly over half (51;?) of the 
applicants would eventually enroll in a program offered by the 
University of South Florida. 

Generally, each phase of the selective admission procedure was seen 
as being of high value in providing the applicants with information. 
Thirty-two applicants rated the school visit and observation as 
excellant and thirty gave an excellent rating to the individual 
interview. 

The interview was almost always viewed be the applicants (Group III) 
as being the preferred means of demonstrating qualities and giving 
reasons related to becoming a physical education teacher. According 
to the applicants' preferences, the standardized tests, while they 
created the least anxiety would never be used as the sole means to 
represent them for program admission. The applicants, by a margin of 
l8'i» favored the use of the standardized test in conibination with 
the interview. This s^^-ems to indicate an attitude that the more 
information the program faculty has about an applicant, the greater 
the probability that an accurate representation could be determined. 

Conclusions end Reconanendatlons 

The following concli;siona are based on the findings of* this research 

study. A more detailed progress report of this study is presented in Appendix B. 

1. The interview rating procedure used in the Professional Physical 
Education Selective Adinission Process possesses internal reliability* 

2. The six criterion rating categories display validity when correlated 
with ratings of teaching performeccev 



3. "• The interview/ rating scores ?'J.one, for Group II, were aoderatelj' 
successful in predicting future success in the proorani of physical 
education teacher preparation. 
h. The utilization of grade point average and identified standardized 
tests combined with the interview rating scores significantly 
increased the predictability of future success in the ph3''sical 
education teacher preparation program. 
5. The applicants held the selective admission interview procedure 
in high positive regard and perceived the orientation phase as 
"being informative. 
The above conclasions must be viewed with caution due to the relativ-ely 
small number of cases included in the study and the fact that little or 
no data was available for those students not accepted into the program. 

Conclusion number four should especially be viewed tentatively because 
the use of the seventh quarter grade point average, included grades on 
Physical Education courses. A replication of this study using a J+-quarter 
cumulative is in progress. 

Tl-ie follc/ing are recommendations based on the results and conclusions 
of this study. 

1. That the selective admissions procedure be used to admit students 
for September, 19?^. 

2. That selective admissions be cased on a composite score derived by 
computing the sum of weighted scores for an interview rating; 

Uth quarter or 3rd semester cumulative grade point average; Tennessee 
Self-Concept-Behavior Scale and Self-Criticism Scale, Self-Description 
Inventory, and a constant value. 

3. Included in the 197^ quota will be a portion of students who did 
not achievo a total score ordinarily needed for prograoa admission. 
This number should not exceed 20% of the quota. The purpose of 



adnaitting these students will to lietter determine the effective- 
ness of the selective admission procedure. In order that the program 
faculty vill not know vho the non-qualified students are, an external 
agent will compile the selective admission data. The report to the 
program facxxlty of the students selected for admission will contain 
tha alphabetical listing of names of all students admitted to the 
program. 

To continue selective admissions research. 



